
Utah K-6 Social Studies Effective Instruction Walkthrough Checklist

The Utah K-6 Effective Social Studies Instruction Walkthrough Checklist is intended to be used as a quick-check for actions that teachers and students should be involved in during social studies learning experiences. More details about these actions can be found on the Evidence-Based Practices Guides that are linked below.

The Walkthrough Checklist and Observation and Reflection Tool are based on evidence-based practices that should be evident in effective social studies instruction and have been shown to have strong effect sizes. While these guidelines are appropriate for social studies instruction in general, reporting requirements are specific to effective instruction in American history and government.  The EBPs are:

· Classroom Discussion (effect size 0.86)
· Problem-Solving Teaching (effect size 0.61)
· Inquiry-Based Teaching (effect size 0.51)
· Scaffolding (effect size 0.50)
· Engagement (effect size 0.44)

The primary expectation of social studies instruction in Utah is that it is aligned to state standards with accurate content.

The K-6 Effective Social Studies Instruction Observation and Reflection Tool expands upon the Walkthrough Checklist. It provides questions to consider about the learning experiences observed, and space for discussion about and reflecting on the learning experiences.

	Social Studies Focus
	Teaching Look-Fors
We should see the teacher…
	Learning Look-Fors
We should see the students…

	
	
	

	Standards Alignment and Content Accuracy
	☐ Planning learning experiences

☐ Providing a variety of resources that align with social studies standards and content

☐ Providing resources that represent multiple perspectives

☐ Facilitating student acquisition of information from a variety of source formats (images, audio, maps, etc.)
	☐ Analyzing content-based texts of many types

☐ Using multiple texts, images, and tools for evidence-based reading, analyzing, evaluating, and writing

☐ Evaluating the credibility of sources, historical context, bias, perspective, motive, etc.

	Classroom Discussion

	☐ Establishing classroom norms (clear expectations and procedures) for engaging in class discussion

☐ Modeling and scaffolding expectations for classroom discussions

☐ Routinely building discussion opportunities into learning experiences

☐ Providing verbal and visual supports to guide discussions
	☐ Participating in oral or written, structured or informal, discussions

☐ Using reliable evidence to respectfully communicate their thoughts and findings

☐ Constructing relevant explanations and viable claims

☐ Using provided verbal and visual supports and classroom norms to guide their participation in discussions

☐ Taking turns speaking and responding

☐ Taking notes of key ideas and/or questions to add to the discussion when it is their turn to speak

	Problem- Solving Teaching

	☐ Developing well-defined problems

☐ Supporting use of the previously established problem-solving process

☐ Providing opportunities for students to access background knowledge

☐ Encouraging students to create alternate representations of the task/problem

☐ Asking clarifying questions to help “stuck” students
	☐Connecting prior knowledge to the problem-solving process

☐ Recognizing when they do not know something

☐ Using a previously established problem-solving process

☐ Accessing resources to assist in the problem-solving process

☐ Perceiving “mistakes” as valuable steps in learning and incorporating feedback

	Inquiry-Based Teaching
	☐ Introducing the standard/content with a compelling question that is interesting, meaningful, and relevant to students

☐ Providing scaffolds to support students with building confidence and capacity with inquiry

☐ Giving students time structured with routines and procedures to share questions, research, communicate, discover, and reflect
	☐ Generating questions

☐ Gathering and analyzing evidence from primary and secondary sources of different formats and from multiple perspectives

☐ Drawing conclusions based on their findings

	Scaffolding
	☐ Modeling and scaffolding steps or processes needed to understand content and concepts, apply skills, and complete tasks successfully and independently

☐ Providing either pre-planned or “on the spot” scaffolded supports

☐ Fading and/or removing supports as they are no longer needed

☐ Providing timely feedback and prompts

☐ Providing opportunities for continuous practice with the new concept or skill
	☐ Practicing the concept or skill being learned with peers and individually

☐ Seeking clarity or support in the new skill or concept as needed

☐ Providing feedback to their peers

☐ Self-assessing their understanding to determine next steps for their learning

	Engagement
	☐ Considering student interests, character, and building strong classroom relationships to engage students in learning

☐ Providing students opportunities to solve problems, complete collaborative tasks, and/or answer engaging questions

☐ Engaging students in cognitively rigorous learning tasks that have a low barrier to entry and a high ceiling for extension

☐ Providing personalized supports to students to reach their learning objective
	☐ Asking and answering questions like a historian, geographer, political scientist, economist, etc.

☐ Connecting and relating to the learning tasks personally as well as to the learning intentions and success criteria

☐ Engaging in quick and consistent formative assessments to gauge understanding

☐ Connecting the learning experience to previous, current, and future learning

☐ Exercising agency to demonstrate their understanding
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*An integration component will be added later to comply with HB312, passed during the 2026 Legislative Session.
