Test Administration

2026

dﬂﬂ%l

Pre-Kindergarten
Entry and .
Exit

Profile

. ‘
Utah State Board of Education 250 East 500 South P.O. Box 144200 Salt Lake City, UT 84114-4200
Molly Hart, Ed.D., State Superintendent of Public Instruction







UTAH’S
PRE-KINDERGARTEN ENTRY
AND EXIT PROFILE (PEEP)
Test Administration Manual

SIS

UTAH
d
&
&
&
NOLLYY

Utah State Board of Education
250 East 500 South
P.O. Box 144200
Salt Lake City, UT 84114-4200

Molly Hart, Ed.D.
State Superintendent of Public Instruction

Revised 2026



District
District 1
District 2
District 3
District 4
District 5
District 6
District 7
District 8
District 9
District 10
District 11
District 12
District 13
District 14
District 15

10/2025

UTAH STATE
BOARD OF
EDUCATION

Name

Jennie L. Earl
Joseph Kerry

Rod Hall

LeAnn Wood
Sarah Reale

Carol Barlow Lear
Erin Longacre
Christina Boggess
Amanda Bollinger
Matt Hymas
Cindy Bishop Davis
Cole Kelley
Randy Boothe
Emily Green
Joann Brinton
Molly Hart

Cybil Child

250 East 500 South, P. O. Box 144200, Salt Lake City, UT 84114-4200
https://schools.utah.gov/board

City

Morgan, UT
Ogden, UT
Syracuse, UT
Kaysville, UT

Salt Lake City, UT
Salt Lake City, UT
Draper, UT
Taylorsville, UT
Riverton, UT
Stansbury Park, UT
Cedar Hills, UT
Vineyard, UT
Spanish Fork, UT
Cedar City, UT
St. George, UT

State Superintendent
of Public Instruction

Secretary to the Board


https://schools.utah.gov/board

TABLE OF CONTENTS

Test Administration Instructions

PUIPOSE .ttt et et eseseeesesesnsesnsennnnne 7
Structure and SEtHING ....covivviiiiiiiiiee e 7
TeStING WINUOW ..vvviviiiiiiiiiiiiiiiiiiieertrerersrerererersrsrersrsrersrererre....——.—. 7
Data Collection DUE DAtes .........eveeiiiiiiieiiiieieetiie e e e e e 7
LI o oY= I T o U= R 8
TSN ELNICS. ittt e e 8
PreParatioN.. ..o 8
Administration INStruCtions ........oooecciiiiieiiee e, 8
Adapted Instructions/Accommodations.......c..eceeevvveeeeecveeeeeiineeeeenns 9
Parent Questionnaire at Entry 10
Opening Task Name and Age 10
Questions for the PEEP Profile
Individual Profile
QUESEION H#1 RAYMING ..veiiiiiiiiiiiiiiiee e 12
Question #2 SYlIables ....coeviieiiiiiie e 14
Question #3 First SOUNAS ...eeviiiiiiiciiieieee e 17
Question #4 Letter Names ..o e 19
Question #5 Letter SoOUNdS........oocciiiiiiiee e, 21
QUESEION HO SNAPES....uviiiiiiiiieieiiiee et e e 23
Question #7 NUMDBEr Order ......ccueeeeeciieee e et 25
Question #8 Rote COUNLING ....ccceeeeiiiiiieee e 27
Classroom Profile
QuESTION H LiStENING..cccuuuiiieee e e e eeeeens 30
QuESTioN H10 SPEAKING...uvvveeeieeeeiieireeeee et 32
Question #11 Directionality ......ccoeevvvveeeeeieeieeicireeeee e 34
Question #12 Counting and Cardinality .......cccccevviiieeiniiieeiiiiieeeens 36
Question #13 Patterns ..o 39
QuUEestioN H#14 SOItiNG..cccoe e 42
Appendices
Appendix A: AccommodationsS.......cccevvveveiiiiieiiieeeeeeee, 44
Appendix B: Student Scoring Sheet......cccceeevvvevcvveeeeieeiieiireeeeeee, 46

Appendix C: Parent Questionnaire at Entry......cccccceevvvvveeeennnnnnnnnn, 48



TEST ADMINISTRATION
INSTRUCTIONS

PURPOSE

Utah’s Pre-Kindergarten Entry and Exit Profile (PEEP) is intended to inform various stakeholders,
such as parents, teachers, and leadership, on the academic skills essential for entering and
exiting pre-kindergarten students. The information gained from the profile will be used to

e Provide insights into current levels of performance upon entry and exit of pre-kindergarten.

e |dentify students who may need early intervention instruction and promote differentiated
instruction for all students.

® Analyze the effectiveness of programs.

e Provide opportunities for data-informed decision-making and cost-benefit analysis of
early learning initiatives.

e I|dentify effective instructional practices or strategies for improving student achievement
outcomes in a targeted manner.

e Understand the influence and impact of pre-kindergarten in both the short and long-term.

STRUCTURE AND SETTING

The Individual Profile items are designed to be administered in an individual testing session (a
test administrator with a single student). If needed, the testing session may be divided into
shorter segments to support student attention and comfort, with brief breaks—such as a short
walk or another calming activity—between items.

The Classroom Profile items should be administered one-on-one during the regular pre-K class
time, during a play or instructional setting. These questions are intended to be completed
gradually by assessing only one to two questions per day. Because only a small number of
guestions are administered per day, it will take multiple days to complete the Classroom Profile.

TESTING WINDOW

Entry: The testing window for the beginning of the year will begin four weeks before the first day
of school and will continue through the first four weeks of school. If a student enrolls after the
testing window has closed, that student is not expected to be tested, nor should data be entered
into the system.

Exit: The testing window for the end of the year is the last four weeks of school.

DATA COLLECTION DUE DATES

When testing is completed, student responses for the individual and classroom portions should
be entered into the Data Gateway at https.//datagateway.schools.utah.qgov/.

All student data collected should be entered by September 30t for the Entry Profile and by
June 15%™ for the Exit Profile.



https://datagateway.schools.utah.gov/
https://datagateway.schools.utah.gov/

TESTING TIME

The Individual Profile consists of 8 questions. The profile is untimed, but it is expected to take
less than 15 minutes to administer. The 6 questions for the Classroom Profile are administered
during class time, and each question is expected to take 2-3 minutes.

TESTING ETHICS & TRAINING

It is required that test administrators receive the PEEP Standard Test Administration and Testing
Ethics Training before giving the PEEP.

PREPARATION

Test administrators should ensure that the following steps are completed prior to testing
sessions.

® Read and understand all the information in this PEEP Test Administration Manual.

e Work with school administrators and parents of students to establish a testing schedule for
the Individual and Classroom Profiles.

e Obtain and set up the testing materials needed for each session.

o All sessions
e 1 copy of this Test Administration Manual
e 1 copy of the Scoring Sheet per student (must be on paper)

o Individual Profile
e 1 copy of the Student Materials Booklet
® 2 blank sheets of paper

o Classroom Profile
e Picture book with multiple lines of text for Question #11
e Manipulatives are required for Questions #12, #13, and #14. Examples of
manipulatives include counting bears, pattern blocks, cubes, or similar items. Verify
the quantity and any specific requirements for each question before administering.

ADMINISTRATION INSTRUCTIONS

Item information includes standard alignment, instructions, materials, sample records, and
rubrics. Text in BOLD represents the script and should be read to students exactly as printed OR
consists of example statements that the test administrator may use or modify based on the
situation. Text in ITALICS represents actions the test administrator should take.

Scoring:
e Allitems should be scored using the rubric provided. Questions #2, #4, #5, #6, and #12
have multiple rubrics.
e Self-corrections are allowed on all items except for Question #1.

Adapted Instructions:
e Some items have adapted instructions. These instructions can be used by any student to
help them access the assessment content.
e To ensure accessibility, the directive “Show me...” is used. If a student does not
understand, the directive may be changed to “Point to...”



Wait Time:
e |If a student does not respond, wait 3 seconds before moving on to the next item and 5
seconds when using adapted administration instructions.

Discontinue:
e Some measures have DISCONTINUE directions. These are indicated with a box around
the text. Measures should be discontinued if the students’ responses meet the criteria.

Additional Information:

e NOTES do not impact scoring but do provide administration clarification or allowable
additional directives to students.

e |If the student asks for clarification or seems to have forgotten the task, directions or
guestions may be repeated one time.

e |If the student hesitates on an item, test administrators may always tell the student,
“Keep going.”

e As needed, test administrators may offer encouragement, but in doing so, they should
not provide any support or information that would cause the student to modify a
response.

ADAPTED INSTRUCTIONS/ACCOMMODATIONS

Adapted instructions are designed to remove barriers to testing that are unrelated to the specific
academic skill being measured. The use of the adapted instructions is based on individual student
needs and is not restricted to those with a formal Individualized Education Program (IEP) or 504
Plan. The adaptive instructions are intended to support students who have non-verbal, have a
signific speech impairment, do not speak English, are blind or visually impaired, are deaf or hard of
hearing, or are orthopedically impaired. Test administrators should use their professional judgment
and knowledge of the student’s daily classroom performance to determine when an adaptation is
necessary for an accurate measurement of skills. Allowable adapted instructions are provided at
the end of each item and should be followed exactly.

In addition:

e Students may need to have the printed student materials sheets enlarged and displayed in
a way that will help yield more accurate and independent responses.

e Students are allowed to use their mode of response/identification that they use
instructionally, for example, sign language, eye gaze, or pointing instead of providing verbal
responses and verbal responses instead of pointing where applicable.

e Some questions may not be applicable for students who are deaf or hard of hearing.
Individual items will indicate where this is applicable.

For more detailed information on the allowable resources and accommodations see Appendix A.



Parent Questionnaire at Entry

Before inviting the child in to administer the Individual Entry Profile, please take a
moment to introduce yourself to the child’s parent or guardian and ask the questions on
the Parent Questionnaire. The purpose of these questions is to better understand the
student’s early learning experiences. The information will be entered into the Data
Gateway. Use the template provided in Appendix C (page 48). If the parent refuses to
answer the questions, mark “Parent Refusal” in the Data Gateway and leave the
guestions blank.

Invite the student to sit at a table with you and ask the parents to wait outside the room.
Proceed with the opening task.

Entry Opening Task Name and Age

INSTRUCTIONS (Read aloud script in bold)

“My name is . What is your name?” Pause for response. “How old

10

are you?” Pause for response.
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Question #1: RHYMING

Content Area: English Language Arts Standards Alignment: P3.R.2.a, P4.R.2.a

INSTRUCTIONS (Read aloud script in bold)
NQTE: Self-corrections are not allowed on this item.

Display Student Materials #1A. Use a blank piece of paper to cover the second row and then the
first row. “Rhyming words are words that sound alike at the end.” Point to the pan as you say,
“This is a pan.” Point to the can and bell pictures while saying, “Can, bell. Pan and can have the
same sound at the end, so they rhyme.” As you point to the pan and can say, “Listen pan —
can.”

“Your turn.” Point to the hat, mug, bat, and cake pictures while saying, “Which rhymes with
hat — mug, bat, cake?” Pause for the student to verbally respond or physically indicate.

( Correct ) ( Incorrect or No Response )
[

( Say, “That’s correct." ) Say, “The word bat rhymes with hat.” As you point to
the pictures, say, “Listen, hat — bat. Show me the
picture bat.” Pause for the student to indicate.

Display Student Materials #1B. Use a blank piece of paper to cover the second row.

Point to the dog, frog, and sun while saying, “Which rhymes with dog — frog, sun?” Pause for
the student to verbally respond or physically indicate.

Point to the car, pen and star pictures while saying, “Which rhymes with car — pen, star?”
Pause for the student to verbally respond or physically indicate.

NOTE: If the student indicates the initial picture, repeat “Show me the picture that rhymes with
.. — ... Or ...?" while sweeping your finger under the potential answer pictures.

| DISCONTINUE: If the student is unable to identify any rhymes.

Display Student Materials #1C. Use a blank piece of paper to cover the second row.

Point to the boat, goat, tree, and shoe pictures while saying, “Which rhymes with boat — goat,
tree, shoe?” Pause for the student to verbally respond or physically indicate.

Point to the block, chair, sock, and bug pictures while saying, “Which rhymes with block — chair,
sock, bug?” Pause for the student to verbally respond or physically indicate.

Display Student Materials #1D.

Point to the mouse, fox, glove, and house pictures while saying, “Which rhymes with mouse -
fox, glove, house?” Pause for the student to verbally respond or physically indicate.

ADAPTED INSTRUCTIONS

Students who are deaf or hard of hearing: If not applicable, skip the item. Indicate on the
scoring sheet a score point of 3 (Meets Entry) during the Entry window and a score point of 5
(Meets Exit) during the Exit window.
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Question #1: RHYMING Scoring

A correct response includes the student verbally saying the rhyming word or indicating the
correct picture. Mark incorrect, skipped responses, or discontinued items with a slash through
the rhyming word to indicate no score, and leave the correct responses unmarked. Record
student performance according to the provided rubric.

Criteria Score Performance Level
The student says or
indicates:
No Response 0 points No Response
. . Entry: Well Below Entry
0 rhyming words 1 point Exit: Far Below Exit
. . Entry: Approaching Entry
1 rhyming word 2 points Exit: Well Below Exit
. . Entry: Meets Entry
2 rhyming words 3 points Exit: Below Exit
. . Entry: Above Entry
3 rhyming words 4 points
yming w po! Exit: Approaching Exit
. . Entry: Well Above Entry
4rh t
rhyming words 5 points Exit: Meets Exit
Entry: Far Above Entr
5 rhyming words 6 points y v ¥

Exit: Above Exit

MATERIALS

SAMPLE RECORD OF RESPONSE

blank piece of paper,
Student Materials #1A, #1B, #1C, #1D

ball star -geat sock house
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Question #2: SYLLABLES

Content Area: English Language Arts Standards Alignment: P3.R.2.b, P4.R.2.b

INSTRUCTIONS (Read aloud script in bold)
PART A Blending:
“Words are made up of parts or syllables. We are going to put syllables together. Apple is
made up of two syllables. The first syllable is ‘ap.’ The last syllable is ‘ple.” Listen, ‘ap’... ‘ple’...
‘apple.’ Your turn, ‘ap’... ‘ple.”” Pause for the student’s response.

( Correct ) ( Incorrect or No Response )
I

( Say, “That’s correct.” ) ( Say, “Listen, ‘ap’...)ple’...‘apple.’ Say it with me, ‘apple.” )

124

Tell me the word, ‘cook’... ‘ie.”” Pause for the student’s response.
( Correct ) ( Incorrect or No Response )

I I
( Say, “That’s correct." ) Say, “Listen, ‘cook’.../ie’...‘cookie.’ Your turn, ‘cook’...‘ie.””
Pause for the student’s response.

“Now | am going to say more syllables. You tell me the word.”
“pen...cil” Pause for the student’s response.

“ta...ble” Pause for the student’s response.

“chil...dren” Pause for the student’s response.
“ba...na...na” Pause for the student’s response.

e ‘“com...pu...ter” Pause for the student’s response.

NOTE: If the student repeats one or more syllables of the word without blending, say one time,
“Tell me the word, not the syllable(s).” Do not repeat the missed word. This may be used one
time.

| DISCONTINUE: If the student is unable to blend the first 3 words go onto Part B.

PART B Segmenting:

“Now we are going to break words into syllables. Doghouse is made up of two syllables. The
first syllable is ‘dog.” The last syllable is ‘house.’ Listen again, ‘doghouse.” What is the first
syllable?” Pause for the student’s response.

( Correct ) ( Incorrect or No Response )
I

\
C Say, “That’s correct." ) Say, “The first syllable in doghouse is ‘dog.’ Say it
with me, ‘dog.””

124

“Your turn. Tell me the first syllable in ‘pancake.”” Pause for the student’s response.
( Correct ) ( Incorrect or No Response )
| I

( Say, “That’s correct." ) Say, “The first syllable in pancake is ‘pan.” What is
the first syllable? Pause for the student’s response.

“Now, tell me the first syllable.” Pause and say each word without emphasizing syllables.
e “toothbrush” Pause for the student’s response.

e “bookshelf” Pause for the student’s response.
(continues on next page)
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e “doorbell” Pause for the student’s response.
e ‘“catfish” Pause for the student’s response.
o “shoebox” Pause for the student’s response.

NOTE: If the student is repeating the word or saying the last syllable, say, “Tell me the first
syllable.” Do not repeat the missed word. This may be used one time.

| DISCONTINUE: If the student is unable to segment the first 3 words.

ADAPTED INSTRUCTIONS
Students who are nonverbal, have an applicable IEP/504, or do not speak English:

PART A Blending: Display Student Materials #2A. “Words are made up of parts or syllables. We
are going to put syllables together. Apple is made up of two syllables. The first syllable is ‘ap.’
The last syllable is ‘ple.” Listen, ‘ap’... ‘ple’... ‘apple,’ and point to the apple. Say, “Your turn.
Listen to me say the syllables and you show me the picture for the word, ‘cook’... ‘ie.”” Pause
for the student’s response.

C Correct ( Incorrect or No Response )

|
( Say, "That s correct." ) (Say, “Listen, ‘cook’.../ie’...'cookie,’” and point to the )

cookie. Say, “Show me “cook’...ie.”” Pause for the
student’s response.

Display Student Materials #2B. “Now | am going to say more syllables. You show me the
picture for the word.” Continue with the general directions for Part A. For the first three words
cover the bottom row of pictures with a blank piece of paper. For the last two words cover the
top line of pictures with the blank piece of paper.

PART B Segmenting: Display Student Materials #2C. “Doghouse is made up of two syllables.
The first syllable is ‘dog.” The last syllable is ‘house.’ Listen again, ‘doghouse.” Show me the
picture for the first syIIabIe " Pause for the student’s response.

( Correct ( Incorrect or No Response )
|
( Say, "That s correct."” ) (Say, “The first syllable in doghouse is ‘dog,” and point

to the dog. Say, “Show me the first syllable in
doghouse.” Pause for the student’s response.

»

“Now show me the picture for the first syllable in ‘pancake’” Pause for the student’s response.

( Correct ( Incorrect or No Response )
I
( Say, ’That s correct.” ) <Say, “The first syllable in pancake is ‘pan’,” and

point to the pan. Say, “Show me the first syllable
in pancake.” Pause for the student’s response.

Display Student Materials #2D. “Now show me the picture for the first syllable.” Continue with
the general directions for Part B. For the first three words cover the bottom line of pictures with
a blank piece of paper. For the last two words cover the top line of pictures.

Students who are deaf or hard of hearing: If not applicable, skip the item. Indicate on the
scoring sheet a score point of 3 (Meets Entry) during the Entry window and a score point of 5
(Meets Exit) during the Exit window.
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Question #2: SYLLABLES Scoring
Mark incorrect, skipped responses, or discontinued items with a slash through the word or syllable to indicate no score, and leave the
correct responses unmarked. Record student performance according to the provided rubric.

Part A: Blending Part B: Segmenting
Criteria Criteria Score Performance Level
The student can correctly The student can correctly
blend: segment:
No Response No Response 0 points No Response
0 words 0 words 1 point m:S.\" Well Below T.;E
Exit: Far Below Exit
. Entry: Approaching Entry
1 word 1 word 2 points Exit: Well Below Exit
E : Meets Ent
2 words 2 words 3 points 3«.< eets 3. Y
Exit: Below Exit
Entry: Ab Ent
3 words 3 words 4 points .: v o<m. n 2.
Exit: Approaching Exit
4 words 4 words 5 points Entry: .S\m__ Above .m3:<
Exit: Meets Exit
. Entry: Far Above Entry
5 words 5 words 6 points Exit: Above Exit
MATERIALS SAMPLE RECORD OF RESPONSE

Standard Instructions: NONE Part A: pencil, table, children, bananacemputer

Adapted _:m:cn:.o:m_ blank piece of paper, Part B: tooth, book, doorcat sk
Student Materials #2A, #2B, #2C, #2D
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Question #3: FIRST SOUNDS

Content Area: English Language Arts Standards Alignment: P3.R.2.c, P4.R.2.c

INSTRUCTIONS (Read aloud script in bold)
NOTE: The asterisk* indicates that the test administrator may use a position term that the
student is familiar with such as beginning, initial, starting, or first. Be sure to use normal speech
when giving the words, no intonation should be given to the sounds.

“Listen to the word ‘mat.’ The first* sound in ‘mat’ is /mmm/. What sound?” Pause for the
student’s response.
( Correct ) ( Incorrect or No Response )
T

I
( Say, “That’s correct.” ) ( Say, “The first* sound in matis /m/. What)

sound?” Pause for the student’s response.

( Correct ) ( Incorrect or No Response )
| I

( Say, “That’s correct." ) ( Say, “The first* sound in mat is /m/. Say it with me ‘/m/.” )

“Now tell me the first* sound in the word ‘bug.”” Pause for the student’s response.
( Correct ) ( Incorrect or No Response )
I

I
( Say, “That’s correct." ) Say, “The first* sound in bug is /b/. What
sound?” Pause for the student’s response.

“Now tell me the first* sound.” Pause.

“dim” Pause for the student’s response.
“fan” Pause for the student’s response.
“pat” Pause for the student’s response.
“sell” Pause for the student’s response.
“key” Pause for the student’s response.

NOTE: If the student says the letter name or whole word, say, “Just say the first* sound.” Do
not repeat the missed word. This may be used one time.

ADAPTED INSTRUCTIONS
Students who are nonverbal, have an applicable IEP/504, or do not speak English:

Display Student Materials #3. Repeat the directions. “Listen to the word ‘mat.’ The first* sound
in ‘mat’ is /mmm/. Show me the letter.” Pause for the student’s response.

( Correct ) C Incorrect or No Response )
|

|
( Say, “That’s correct." ) Say, “The letter that makes the first* sound in
‘mat’ is /m/,” and point to the correct letter.

“Now show me the letter that makes the first* sound in ‘bug.”” Pause for the student’s
response.

17



Correct ) ( Incorrect or No Response )

( Say, “T hat’ls correct.” ) C

first* sound in ‘bug’.

rn

I
Say, “The first* sound in ‘bug’ is /b/,” and point to the
correct letter. Say, “Show me the letter that makes the

Pause for the student to indicate.

“Show me the letter that makes the first* sound.” Continue with the general directions.

Students who are deaf or hard of hearing: If not applicable, skip the item. Indicate on

the scoring sheet a score point of 3 (Meets Entry) during the Entry window and a score

point of 5 (Meets Exit) during the Exit window.

rubric.

Question #3: FIRST SOUNDS Scoring

Mark incorrect or skipped responses with a slash through the letter to indicate no score, and
leave the correct responses unmarked. Record student performance according to the provided

Criteria Score Performance Level
The student can identify:
No Response 0 points No Response
. . Entry: Well Below Entry
first 1 t
0 first sounds poin Exit: Far Below Exit
. . Entry: Approaching Entry
TGS 2 points Exit: Well Below Exit
Entry: Meets Ent
2 first sounds 3 points n r.y eets n. v
Exit: Below Exit
. . Entry: Above Entry
first 4 t
UL points Exit: Approaching Exit
Entry: Well Ab Ent
4 first sounds 5 points ¥ ] © ove. ey
Exit: Meets Exit
E :FarA Ent
5 first sounds 6 points ntry: Far Above Entry

Exit: Above Exit

MATERIALS

SAMPLE RECORD OF RESPONSE

Standard Instructions: NONE
Adapted Instructions: Student Materials #3

/daf g et Isl Ik
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Question #4: LETTER NAMES

Content Area: English Language Arts Standards Alignment: P3.R.3.a, P3.R.3.b, P4.R.3.3,

P4.R.3.b
INSTRUCTIONS (Read aloud script in bold)

Display Student Materials #4/#5. Use a blank piece of paper to cover all letters below the first

row. “l will point to each set of letters, and you tell me the name of those letters.” Once the

student has attempted all letter names in the first row, move the blank paper below the next row,

cover the first row with the other blank paper, or use the Row-by-Row Tracker provided in the

Student Materials, and repeat for all remaining rows.

NOTE: If the student says the letter sound, say, “Say the letter name.” Do not repeat the missed
letter. This may be used one time.

DISCONTINUE: If the student misses all letter names in the first row, move the blank paper below
the next row and cover the first row with the other blank paper. Slide your finger under the whole
row while saying, “Look at all the letters and tell me any letter names you know.” Pause for up
to 5 seconds on each row. Repeat for all remaining rows.

ADAPTED INSTRUCTIONS
Students who are nonverbal, have an applicable IEP/504,or Bb Tt Ss Cc Pp Aa

do not speak English:
Ff kk Dd Jj Oo LI

“When | say the name, you show me the letter.” The test

administrator will read the letters to the student in the order Zz Ee Mm Hh Rr Gg
shown on the right. If the student cannot identify any letters .
in the first two rows, ask any additional letters that are in the Qq Xx Ww Nn Wi
student’s first name. Yy Uu

Students who are blind or visually impaired:

Use brailled Student Materials #4/#5 containing only lowercase letters. “Here are some lowercase
letters. Tell me the names of the letters you know. If you do not know a letter, skip it, and go to
the next letter.”

19



Mark incorrect, skipped responses, or discontinued items with a slash through the letter to indicate no score, and leave the correct
responses unmarked. Record student performance according to the provided rubric.

20

Question #4: LETTER NAMES Scoring

Consonants

Criteria

Out of 21 consonants, the student

can identify:

No Response

0 consonants

1-6 consonants

7 consonants

8-12 consonants

13-16 consonants

17+ consonants

Vowels
Criteria Score Performance Level
Out of 5 vowels, the student can
identify:
No response 0 points No Response
. Entry: Well Below Entry
_ 1 t
0 vowels poin Exit: Far Below Exit
: . Entry: Approaching Entry
Not Applicable 2points | e it: Well Below Exit
. Entry: Meets Entry
1 vowel 3 points Exit: Below Exit
. Entry: Above Entry
2 vowels 4 points
vow po! Exit: Approaching Exit
. Entry: Well Above Entry
3 vowels > points Exit: Meets Exit
Entry: Far Ab Ent
4-5 vowels 6 points niry: Far Above Entry

Exit: Above Exit

MATERIALS

SAMPLE RECORD OF RESPONSE

2 blank sheets of paper or Row-by-Row
Tracker resource provided in Student

Materials,
Student Materials #4/#5

SACBTP
KOALFD
MREGAZH
NV alwXY

uy




Question #5: LETTER SOUNDS

Content Area: English Language Arts Standards Alignment: P3.R.3.a, P3.R.3.b, P4.R.3.3,
P4.R.3.b
INSTRUCTIONS (Read aloud script in bold)

Display Student Materials #5A. Point to the letter pair Mm. “These letters make the sound
/mmm/. What sound do they make?” Pause for the student’s response.

( Correct ) ( Incorrect or No Response )
I

I
( Say, “That’s correct."” ) Say, “This letter makes the sound/m/,”
and point to the letter pair Mm.

Display Student Materials #4/#5. Use a blank piece of paper to cover all letters below the first
row. “l will point to each letter pair, and you tell me the sound those letters make.” Once the
student has attempted all letter sounds in the first row, move the blank paper below the next row,
cover the first row with the other blank paper, or use the Row-by-Row Tracker provided in the
Student Materials, and repeat for all remaining rows.

NOTE: If the student gives a long vowel sound or the soft sounds for /g/ or /c/, ask, “What is the
other sound?” Accept only short vowel sounds and hard consonant sounds as correct.

NOTE: If the student says the letter name, say, “Just say the letter sound.” Do not repeat the
missed letter. This may be used one time.

DISCONTINUE: If the student misses all letter sounds in the first row, move the blank paper below
the next row and cover the first row with the other blank paper. Slide your finger under the whole
row while saying: “Look at all the letters and tell me any letter sounds you know.” Pause for up
to 5 seconds on each row. Repeat for all remaining rows.

ADAPTED INSTRUCTIONS
Students who are nonverbal, have an applicable IEP/504, or

do not speak English: Bb Tt Ss Cc Pp Aa
“When | say the sound, you show me the letter.” The test Ff kk Dd Jj Oo LI
administrator will say the sounds to the student in the order

shown on the right. If the student cannot identify any letter 7z Ee Mm Hh Rr Gg
sounds in the first two rows, ask any additional letters that

are in the student’s first name. Qq Xx Ww Nn W i

Students who are blind or visually impaired: Yy Uu

Use brailled Student Materials #5A. Have the student read the

lowercase letter m. “This letter makes the sound /mmm/. What sound does it make?” Pause
for the student’s response.

( Correct ) ( Incorrect or No Response )

I I
( say, “That’s correct." ) Say, “This letter makes the sound /m/,” and guide the
student to read the letter.

Use brailled Student Materials #4/#5 containing only lowercase letters. “Here are some
lowercase letters. Tell me the letter sounds you know. If you do not know a letter sound, skip
it, and go to the next letter.” Pause for the student’s response.

Students who are deaf or hard of hearing: If not applicable, skip the item. Indicate on the

scoring sheet a score point of 3 (Meets Entry) during the Entry window and a score point of 5
(Meets Exit) during the Exit window.
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Question #5: LETTER SOUNDS Scoring
Mark incorrect, skipped responses, or discontinued items with a slash through the letter to indicate no score, and leave the correct
responses unmarked. Record student performance according to the provided rubric.

Consonants Vowels
Criteria Criteria Score Performance Level
Out of 21 consonants sounds, the Out of 5 vowel sounds, the
student can identify: student can identify:
No Response No response 0 points No Response
E : Well Below Ent
0 consonant sounds 0 vowel sounds 1 point :5.\ el below 3 v
Exit: Far Below Exit
. . Entry: Approaching Entry
1-6 consonant sounds Not Applicable 2 points Exit: Well Below Exit
7 consonant sounds 1 vowel sound 3 points m:ﬁ.ﬁ Meets m:.S\
Exit: Below Exit
Entry: Ab Ent
8-12 consonant sounds 2 vowel sounds 4 points .: ry o<m. n 2.
Exit: Approaching Exit
Entry: Well Ab Ent
13-16 consonant sounds 3 vowel sounds 5 points nry ] © o<m. nry
Exit: Meets Exit
Entry: Far Ab Ent
17+ consonant sounds 4-5 vowel sounds 6 points <. ar Above .3 v
Exit: Above Exit
MATERIALS SAMPLE RECORD OF RESPONSE
SACBTP
2 blank sheets of paper or Row-by- KOALEFED

xos\ﬁmnwm:mmognm._n=o<_ama_3 MREGAZH
Student Materials,

Student Materials #4/#5 NV AalwXY
Uy
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Question #6: SHAPES

Content Area: Mathematics Standards Alignment: 3 yr.4.2, 4 yr.4.2;
3yr.d4.4,4yr4.4
INSTRUCTIONS (Read aloud script in bold)
PART A Shape Names:
Display Student Materials #6.
“Here are some shapes. Show me a square.” Pause for the student to indicate.
“Circle.” Pause for the student to indicate.
“Triangle.” Pause for the student to indicate.
“Rectangle.” Pause for the student to indicate.
“Rhombus.” Pause for the student to indicate.

PART B Shape Attributes:

“Show me a shape with 4 sides.” Pause for the student to indicate.

“Show me a shape with only 3 sides.” Pause for the student to indicate.
“Show me a shape with 2 long sides.” Pause for the student to indicate.
“Show me a shape with only 3 corners.” Pause for the student to indicate.

| DISCONTINUE: If the student cannot identify 4 shapes by attribute in Part B.

PART C Same/Different:
Ask one of the following and pause for the student to indicate:
e “Show me two shapes that have the same number of sides.”
e “Show me two shapes that have a different number of corners.”

NOTE: If the student answers the first question incorrectly, the other question may be asked for
the student to receive full credit.

ADAPTED INSTRUCTIONS
Students who are orthopedically impaired:

Enlarge and cut the shapes apart for the student to use when indicating or tactile manipulatives
in place of paper shapes.

Students who are blind or visually impaired:

Use brailled Student Materials #7 or tactile manipulatives.
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Question #6: SHAPES Scoring
A correct response includes the student verbally or physically identifying the shape. Mark incorrect, skipped responses, or discontinued
items with a slash to indicate no score, and leave the correct responses unmarked. Record student performance according to the
provided rubrics.

Shape Names Shape Attributes
Criteria Criteria Score Performance Level
The student can identify: The student can identify:
No Response No response 0 points No Response
) . Entry: Well Below Entry
0 shapes 0 shape attributes 1 point Exit: Far Below Exit
. . Entry: Approaching Entry
1sh 1sh tt t 2 t
shape AEROEIL points Exit: Well Below Exit
. . Entry: Meets Entry
2 shapes 2 shape attributes 3 points Exit: Below Exit
) ) Entry: Above Entry
h h tt t 4 t
3 shapes 3 shape attributes points Sfe Apseadiing E:
) . Entry: Well Above Entry
4 sh 4 sh tt t t
shapes shape attributes 5 points Exit: Meets Exit
4 shape attributes and two shapes . Entry: Far Above Entry
JEUENEE that were the same or different 6 points Exit: Above Exit
MATERIALS SAMPLE RECORD OF RESPONSE

Part A: square, circle, triangle, rectangle, rhombus
Part B: 4 sides, 3 sides, 2lengsides, 3 corners
Part C: same/different

Student Materials #6
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Question #7: NUMBER ORDER

Content Area: Mathematics Standards Alignment: 3 yr.1.2,4 yr.1.2
INSTRUCTIONS (Read aloud script in bold)

“Listen to me count 1, 2. The number that comes next is 3. Listen 1, 2, 3. | am going
to count, and you tell me what number comes next - 3, 4, 5” Pause for response.

( Correct ) ( Incorrect or No Response )
I I

( Say, “That’s correct.” ) ( Say, “The number 6 comes next. Listen, 3, 4, 5, 6.” )

“l am going to count more numbers, and you tell me what number comes next.”
e “1,2,3"” —student should say “4”
e “2,3,4” —student should say “5”
e “7,8,9” —student should say “10”
e “6,7,8"” —student should say “9”
e “10,11,12” — student should say “13”

NOTE: If the student hesitates for more than 3 seconds, say the next number sequence. If the
student seems to not remember the task say, “What number comes next? Listen __, ”

y

| DISCONTINUE: If the student misses the first two numbers. |

ADAPTED INSTRUCTIONS

Students who are nonverbal, have an applicable IEP/504, or do not speak English:

Display Student Materials #7. “Listen to me count 1, 2. The number that comes next is 3. Listen
1, 2, 3” and point to the 3. “l am going to count, and you show me the number that comes next -
3, 4,5” Pause for response.

( Correct ) ( Incorrect or No Response )
I

|
( Say, “That’s correct." ) Say, “The number 6 comes next.
Listen, 3, 4, 5, 6,” and point to the 6.

“l am going to count more numbers, and you show me what number comes next.”
Continue with the general directions.
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Question #7: NUMBER ORDER Scoring

Mark incorrect, skipped responses, or discontinued items with a slash to indicate no score, and
leave the correct responses unmarked.

Criteria
The student can Score Performance Level
identify:
No response 0 points No Response
. Entry: Well Below Entry
0 numbers 1 point Exit: Far Below Exit
. Entry: Approaching Entry
1 2 t
number points Exit: Well Below Exit
2 numbers 3 points Entr.y: Meets En.try
Exit: Below Exit
. Entry: Above Entry
4 t
3 numbers points Exit: Approaching Exit
. Entry: Well Above Entry
4 numbers > points Exit: Meets Exit
. Entry: Far Above Entry
> numbers 6 points Exit: Above Exit
MATERIALS SAMPLE RECORD OF RESPONSE

Standard Instructions: NONE

Adapted Instructions: 4 5 10 9 13
Student Materials #7
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Question #8: ROTE COUNTING

Content Area: Mathematics Standards Alignment: 3yr.1.1,4 yr.1.1

INSTRUCTIONS (Read aloud script in bold)
“Count until | tell you to stop. Start at one.”

NOTE: If the student does not begin to count aloud, say, “Count out loud.” /f the student
continues to not count or does not start at one, say, “One...two...your turn.”

DISCONTINUE: If the student:
e does not correctly count to 10, say, “Thank you, you can stop counting.”
e does not correctly count to 20, say, “Thank you, you can stop counting.”
e counts between 21 and 30, say, “Thank you, you can stop counting.”

ADAPTED INSTRUCTIONS
Students who are nonverbal, have an applicable IEP/504, or do not speak English:

Display Student Materials #8A. “Show me the numbers in order from 1 to 10.” Pause for
the student to indicate.

DISCONTINUE: If the student is unable to indicate the numbers in order from 1 to 10.

Display Student Materials #8B. “Show me the numbers in order starting with 11.” Pause for
the student to indicate.

DISCONTINUE: If the student is unable to indicate the numbers in order from 11 to 20.

Display Student Materials #8C. “Show me the numbers in order starting with 21.” Pause for
the student to indicate.
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Question #8: ROTE COUNTING Scoring

Observe how the student responds. Mark incorrect, skipped responses, or discontinued items
by putting a slash through the number. Record student performance according to the

provided rubric.

Criteria Score Performance Level
While counting, the student makes:
No Response 0 points No Response
Entry: Well Below Ent
4 or more errors when counting to 10 1 point n rY ell below n v
Exit: Far Below Exit
) . Entry: Approaching Entry
1- h tingto 1 2 t
3 errors when counting to 10 points Exit: Well Below Exit
h tingto 1 t
0 errors when coun !ng 0 10 and stops, . Entry: Meets Entry
OR 0 errors when counting to 10 and makes 5+ 3 points . .
. Exit: Below Exit
errors when counting between 11 and 20
0 errors when counting to 10 and makes 1-4 4 boints Entry: Above Entry
errors when counting between 11 and 20 P Exit: Approaching Exit
E : Well A Ent
0 errors when counting to 20 5 points ntry . © bove. nery
Exit: Meets Exit
. . Entry: Far Above Entry
0 errors when counting to 30 6 points Exit: Above Exit
MATERIALS SAMPLE RECORD OF RESPONSE

Standard Instructions: NONE

Adapted Instructions:

1 2 3 4 5 6 7 8 9 10
11 12 13 14 15 16 37381920

Student Materials #8A, #8B, #8C 21 22 23 24 95 25 27 28 99 39
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Question #9: LISTENING

Content Area: English Language Arts Standards Alignment: P3.SL.1.b, P4.SL.1.b

INSTRUCTIONS

NOTE: Parts A, B, and C can be assessed separately and do not need to be assessed during the
same session.

NOTE: Other than the direction, no additional prompts, words, or gestures may be given to the
student.

PART A One-Step:

During a play or instructional setting, initiate interaction with a student by saying, “l need you to
do something.” Followed by one clear, one-step direction applicable to the situation and the
student’s individual needs. Here are some example directions that may be used:

“Put the block on the table.”

“Hand me a crayon.”

“Sit at the table.”

“Pick up the animal that makes a ‘moo’ sound.”

DISCONTINUE: If the student is unable to follow a one-step direction.

PART B Two-Step:

Proceed with a two-step direction during a play or instructional setting, initiate interaction with a
student by saying, “l need you to do something.” Followed by one clear, two-step direction
applicable to the situation and the student’s individual needs. Here are some example directions
that may be used:

"Wave to a friend, then find your spot on the rug."

“Push in your chair, then clean up the toys.”

“Put the block in the basket, then bring me your crayons.”
“Touch your nose, then clap your hands.”

DISCONTINUE: If the student is unable to follow a two-step direction.

PART C Three-Step:

Proceed with a three-step direction during a play or instructional setting, initiate interaction with a
student by saying “l need you to do something.” Followed by one clear, three-step direction
applicable to the situation and the student’s individual needs. Here are some example directions
that may be used:

“Put the markers in the cup, put the scissors in the basket, and then throw away your trash."
“Touch your head, clap your hands, and then jump once.”

"Take a deep breath, blow it out, and then say, 'Ahhh'."

"Put your paintbrush in the water, put your smock on the hook, and then wash your hands."
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Observe how the student responds to the directive(s). Record student performance according to

Question #9: LISTENING Scoring

the provided rubric.

Criteria Score Performance Level
The student:
No Response 0 points No Response

Responds (e.g., looks at the test administrator or

acknowledges the prompt) but does not follow | 1 point

the one-step direction

Entry: Well Below Entry
Exit: Far Below Exit

Partially responds to the directive, but does not

Entry: Approaching Entry

2 point
complete the one-step direction points Exit: Well Below Exit
Entry: Meets Ent
Follows a one-step direction 3 points y eets n. v
Exit: Below Exit
Follows a two-step direction, but completes the . Entry: Above Entry
4 points . . .
steps out of order Exit: Approaching Exit
Follows a two-step direction in order, S boints Entry: Well Above Entry
OR follows a three-step direction out of order P Exit: Meets Exit
Entry: Far Above Entr
Follows a three-step direction in order 6 points y Y

Exit: Above Exit

MATERIALS SAMPLE RECORD OF RESPONSE
responds but does not follow;
NONE partial 1-step; 1-step dire.ction.;
2-step out of order; 2-step-direction;
3  order:3 lirocti
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Question #10: SPEAKING

Content Area: English Language Arts Standards Alignment: P3.SL.2, P4.SL.2

INSTRUCTIONS

During a play or instructional setting, initiate a conversation applicable to the situation and the
student’s individual needs. Use one open-ended statement or question that encourages the
student to describe, explain, and elaborate on their play. Allow adequate wait time for the
student to respond.

Here are some example statements/questions that may be used:

“Tell me about what you’re making/playing with/building.”
“Why did you choose to play with that?”

“How did you make that?”

“Tell me about your game/toy/building.”

NOTE: After the initial statement/question, the test administrator may say one time, “Tell me
more,” OR use a second statement/question to try to elicit a 5-word response from the student.

NOTE: Only score one response; do not combine responses to the initial question and additional
probe or questions. Count the longest response that is on topic.

ADAPTED INSTRUCTIONS
Students who have an applicable IEP/504:

May use their typical mode of communication, for example, sign language or AAC devices.
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Question #10: SPEAKING Rubric

Listen to the student response. Record student performance according to the provided rubric.

Criteria Score Performance Level
The student provides a:
No Response 0 points No Response
A response that uses unintelligible sounds or gestures 1 point Entry: Well Below Entry
or indicates they do not know how to answer P Exit: Far Below Exit
1-word response on topic 2 boints Entry: Approaching Entry
OR response is off topic P Exit: Well Below Exit
. . Entry: Meets Entry
2-3-word response on topic 3 points Exit: Below Exit
. . Entry: Above Entry
4-word t 4 t
word response on topic points Exit: Approaching Exit
. . Entry: Well Above Entry
- t t
5-word response on topic 5 points Exit: Meets Exit
. . Entry: Far Above Entry
6+ word response on topic 6 points Exit: Above Exit
MATERIALS SAMPLE RECORD OF RESPONSE
Student response:
| like blocks.
NONE
#of Words: 1 2 3 4—5—6+
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Question #11: DIRECTIONALITY

Content Area: English Language Arts Standards Alignment: P3.R.1.a, P4.R.1.a

INSTRUCTIONS (Read aloud script in bold)
During a play or instructional setting, invite the student to read a book together. Choose a short
picture book; ensure that the book has multiple lines of text on one page. Hand the book to the
student upside down and backwards. “Is the book ready to be read?” If the student says “no,”
say, “Show me how it should be.” Observe if the student corrects the book orientation or
verbally indicates how the book orientation needs to be corrected. If the student does not
correctly orient the book, or answers “yes” to the initial question, correct the orientation of the
book for the student.

When the book is correctly oriented, have the student lay the book flat on their lap, floor, or
table for ease of observing the student interact with the book. You will ask the following
questions one time to the student.

NOTE: Each of the following prompts may be repeated one time if the student does not respond.

On the first page of text, say, “Show me where to start reading on the page.” Pause for the
student to verbally respond or physically indicate.

“Which way should we go when we read?” Pause for the student to verbally respond or
physically indicate.

Point to the end of the first line of text and say, “Where do we go after reading this line?”
Pause for the student to verbally respond or physically indicate. Read the page aloud to the
student.

After reading the page, say, “We finished reading this page. What should we do next to keep
reading the book?” Pause for the student to verbally respond or physically indicate what to do
next. Optionally, you may finish reading the book to the student.

ADAPTED INSTRUCTIONS
Students who are orthopedically impaired:

Do not hand the book to the student. Hold the book upside down and backwards. “Is the book
ready to be read?” Pause for the student to verbally respond or physically indicate. If the student
indicates yes, turn the book the correct way and continue with the general directions. If the
student indicates no, say, “What do | need to do to read the book?” Pause for the student to
verbally respond or physically indicate what to do. Continue with the general directions.
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Question #11: DIRECTIONALITY Scoring

Observe how the student responds. Mark incorrect and skipped responses with a slash to
indicate no score and leave the correct responses unmarked. Record student performance
according to the provided rubric.

Criteria Score Performance Level
The student independently
demonstrates:
No Response 0 points No Response
. Entry: Well Below Entry
0 elements 1 point Exit: Far Below Exit
. Entry: Approaching Entry
1 element 2 points Exit: Well Below Exit
2 elements 3 points Entry: Meets En.try
Exit: Below Exit
. Entry: Above Entry
3-4 el t 4 t
elements points Exit: Approaching Exit
. Entry: Well Above Entry
I t t
> elements > points Exit: Meets Exit
. . Entry: Far Above Entry
Not Applicable 6 points Exit: Above Exit
MATERIALS SAMPLE RECORD OF RESPONSE
Picture book with multiple orients book correctly, starts reading,
lines of text per page reading direction, retura-sweeppage-turn
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Question #12: Counting and Cardinality

Content Area: Mathematics Standards Alignment: 3yr 1.5, 4yr 1.5;
3yr 1.6, 4yr 1.6; 3yr 1.3, 4yr 1.3

INSTRUCTIONS (Read aloud script in bold)

NOTE: There must be at least 11 manipulatives that the student is interacting with.

PART A:

During a play or instructional setting, initiate interaction with a student engaging with
manipulatives. Line up 2 of the manipulatives. “I lined up some [manipulatives]. | am going to
count them. Watch.” Touch each manipulative while counting, “One, two. There are two
[manipulatives].” Remove the manipulatives.

Line up 4 manipulatives in a straight row. “I lined up some [manipulatives] for you. Your turn.
Use your finger to count the [manipulatives].” Allow adequate wait time for the student to
count aloud.

After the student finishes counting, say, “How many?” Pause for the student’s response.

Display Student Materials #12A. “Show me that number.” Pause for the student to indicate the
number that matches their response to how many.

NOTE: If the student does not count aloud, say, “Start again and count out loud.” This can be
repeated as often as needed.

NOTE: If the student does not use their finger while counting, stop the child and say, “Start
again and use your finger to count.” This can be repeated as often as needed.

NOTE: When asked “How many?” the student cannot recount the manipulatives.

Discontinue: If the student made errors when counting to 4.

PART B:

Add 4 more manipulatives for a total of 8 and repeat the questions from part A. “Use your
finger to count the [manipulatives].” “How many?” Display Student Materials #12B. “Show me
that number.”

Discontinue: If the student made errors when counting to 8.

PART C:
Add 3 more manipulatives for a total of 11 manipulatives and repeat the questions from part B.

ADAPTED INSTRUCTIONS
Students who are nonverbal, have an applicable IEP/504 or do not speak English:

Students should point to each manipulative, but do not need to verbally count. When asking
how many manipulatives the student counted, say, “Use your fingers to show me how many.”
Pause for the student to indicate.

SCORING NOTE: If the response is correct, students get credit for the one-to-one correspondence
and last number in set. If incorrect, both are considered incorrect.
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Display Student Materials #12A. “Show me that number.” Pause for the student to indicate.

Students who are orthopedically impaired:

Instead of asking the student to point as they count the manipulatives, say, “Count these
[manipulatives] as | point to them.”

Listen as the student counts. “Now tell me how many.” Pause for the student’s response.

Display Student Materials #12A or #12B. Numbers can be cut apart or enlarged to allow
students to point or indicate using eye gaze. “Show me that number.” Pause for the student to
indicate the number.
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Question #12: COUNTING & CARDINALITY Scoring

Observe how the student responds. Mark incorrect, skipped, and discontinued responses with a slash to indicate no score and leave the
correct responses unmarked. Record student performance according to the provided rubric.

One-To-One Correspondence Cardinality Written #
o Criteria Criteria Score Performance Level
Criteria The student correctly The student
While counting manipulatives, the student makes: counted and identified . e
e T identifies:
No Response No Response No Response | 0 points No Response
. 0 writt . Entry: Well Below Entr
Does not demonstrate understanding 0 counts written 1 point < . ¥
numerals Exit: Far Below Exit
. . Not . Entry: Approaching Entry
1+ errors when counting 4 Not Applicable . 2 points . .
& PP Applicable P Exit: Well Below Exit
1 writt Entry: Meets Entr
0 errors when counting 4 1 count written 3 points < . ¥
numeral Exit: Below Exit
. . Not . Entry: Above Entry
1+ errors when counting 8 Not Applicable . 4 points . . .
g PP Applicable P Exit: Approaching Exit
. 2 writt . Entry: Well Above Entr
0 errors when counting 4 and 8 2 counts written 5 points y . . y
numerals Exit: Meets Exit
. 3 writt . Entry: Far Above Entr
0 errors when counting 4, 8, and 11 3 counts written 6 points <. . v
numerals Exit: Above Exit

MATERIALS

SAMPLE RECORD OF RESPONSE

11 counting manipulatives,
Student Materials #13A, 13B

Part A: One-to-One Correspondence:1 2 3 4
Cardinality: 4

Written Numeral-

Part B: One-to-One Correspondence:1 2 3 4 5 6 7 8
Cardinality: 8

Written-Numeral-

Part C: One-to-One Correspondence:1 2 3 4 5 6 7 8 91011
Cardinality: 3%

Written-Numeral-
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Question #13: PATTERNS

Content Area: Mathematics Standards Alignment: 3 yr.2.5,4 yr.2.5

INSTRUCTIONS (Read aloud script in bold)
NOTE: Three sets of manipulatives, each with 2 identifiable traits (e.qg., red/blue or circle/square), are
needed: a set of 4, a set of 8, and a set of 10.

During a play or instructional setting, initiate interaction with a student by creating a 4 manipulative
ABAB pattern (e.qg., red-blue-red-blue) from the set of 4. “l made a pattern.” Model to the student by
pointing to each manipulative and say, “[pattern (e.g., red, blue, red, blue)]. Now you touch the
[manipulative] and tell me the pattern.” Pause for the student’s response.
( Correct ) ( Incorrect or No Response )
J

( Say, “That’s correct.” ) Say, “Touch the [manipulative] and say the pattern with me.” Point to
and say the pattern with the student as they touch each manipulative
(e.g., “Red, blue, red, blue.”).

PART A Identify:
Clear the manipulatives and create a 4 manipulative ABAB pattern with the set of 8. “Touch the
[manipulative] and tell me the pattern.” Pause for the student’s response.

| DISCONTINUE: If the student is not able to identify the pattern correctly.

PART B Duplicate:

Leave the manipulatives displayed and give the student the 4 remaining manipulatives from the set.
Point underneath your pattern and say, “Make the same pattern | did.” Pause for the student to
place the manipulatives.

DISCONTINUE: If the student is not able to duplicate the pattern correctly.

PART C Extend:

Clear the manipulatives and create a 4 manipulative AABB pattern with the set of 8. Give the student
the remaining 4 manipulatives and point to the end of your pattern. “Show me what comes next in
the pattern.” Observe if the student continues the pattern correctly. The student must place all 4
manipulatives to get the item correct.

NOTE: If the student only places 1-3 manipulatives, say, “What comes next?” until the student has
placed 4 of the manipulatives.

| DISCONTINUE: If the student is not able to extend the pattern correctly.

PART D Create:

Clear the manipulatives and provide the set of 10 manipulatives. “Now make your own pattern using
these [manipulatives].” Pause for the student to place the manipulatives. Students must use at least
8 manipulatives to get the item correct.

NOTE: If the student does not place 8 manipulatives on their own, say, “What comes next?” until the
student has placed at least 8 manipulatives.

NOTE: The student created pattern cannot be AAAABBBB or AAAAABBBBB, but any other identifiable
AB pattern is acceptable.
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ADAPTED INSTRUCTIONS
Students who are nonverbal, have an applicable IEP/504 or do not speak English:

During a play or instructional setting, initiate interaction with a student by creating a four
manipulative ABAB pattern (e.g., red-blue-red-blue). Say,

“I made a pattern.” Model to the student by pointing to each manipulative and say, “[pattern
(e.g., red, blue, red, blue)].”

Skip Part A. Follow the general directions for Parts B, C, and D.

SCORING NOTE: If the student gets Part B correct, they get credit for Part A.

Students who are orthopedically impaired:

Follow the general instructions when placing manipulatives.
Part A: Students do not need to touch the pattern.

Part B: When the student is asked to copy the pattern, say, “Tell me how to make the pattern.”
Place the manipulatives for the student.

Part C: When the student is asked to extend the pattern, say, “Tell me what comes next.” Place
that manipulative and say, “What comes next?” Repeat until all the manipulatives have been
used.

Part D: When the student is asked to create a pattern, say, “Tell me what you want to come
first.” Place that manipulative and say, “What comes next?” Repeat until at least 8 manipulatives
have been placed.
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Question #13: PATTERNS Scoring

Observe how the student responds. Mark incorrect, skipped responses, or discontinued items
with a line to indicate no score, and leave the correct responses unmarked. Record student
performance according to the provided rubric.

Criteria
Score Performance Level
The student can:
No Response 0 points No Response

Entry: Well Below Entry

D td trat t i 1 point
oes not demonstrate understanding poin Exit: Far Below Exit
. . Entry: Approaching Entry
Identify a pattern 2 points Exit: Well Below Exit
. . . Entry: Meets Entry
| f | tt t
dentify & duplicate a pattern 3 points Exit: Below Exit
. . . Entry: Above Entr
Identify, duplicate, & extend a pattern 4 points y v ¥

Exit: Approaching Exit

Entry: Well Above Entry

Identify, duplicate, extend, & create a pattern | 5 points
Y, dup ! ! P P Exit: Meets Exit

Entry: Far Above Entry

Not Applicable 6 points Exit: Above Exit

MATERIALS SAMPLE RECORD OF RESPONSE

Sets of 4, 8, and 10 manipulatives

with 2 identifiable attributes identify duplicate extend create




Question #14: SORTING

Content Area: Mathematics Standards Alignment: 3yr.3.3,4
yr.3.3

INSTRUCTIONS (Read aloud script in bold)
NOTE: One set of 10 manipulatives: 3 with the same attribute and 7 with a different attribute
(e.g., 3 red, 7 blue). A second set of 10 manipulatives: 4 with the same attribute and 6 with a
different attribute (e.g., 4 squares, 6 circles). If asking to sort by size, manipulatives must be 2
distinct sizes.

During a play or instructional setting, initiate interaction with a student engaging with
manipulatives by placing one set of the 10 manipulatives directly in front of the student and move
the remaining manipulatives out of sight/reach.

PART A Sorting:
“Put these [manipulatives] into groups that are the same [attribute (e.g., color, size, shape,

etc.)].” Pause for the student to sort the manipulatives.

Do not remove the manipulatives; they are used in Part B. Place the remaining 10 manipulatives
in front of the student. Choose a different attribute for the student to sort by. “Put these
[manipulatives] into groups that are the same [attribute].” Pause for the student to sort the
manipulatives.

| DISCONTINUE: if the student is unable to complete 2 sorts (4 groups total) without any errors.

PART B Ordering:

Once the student has 4 sorted groups in front of them, say, “Now put these groups in order from
least to most. Put the least group here.” Point to where the student should put the least group.
Slide your finger from left to right, and say, “Put the most group here,” to indicate where the
student should place each of the groups. Pause for the student to order the groups. The student
may count aloud or silently if needed when ordering.

ADAPTED INSTRUCTIONS
Students who are orthopedically impaired:

PART A Sorting: “Tell me how to put these [manipulatives] into groups that are the same
[attribute].”

Do not remove the manipulatives; they are used in Part B. Place the remaining 10
manipulatives in front of the student. Choose a different attribute for the student to sort by.
“Tell me how to put these [manipulatives] into groups that are the same [attribute].”

PART B Ordering: Once the student has 4 sorted groups in front of them, slide your finger from
left to right as you say, “Tell me how to put these groups in order from least to most. Tell me
the least group first.” Pause for the student to indicate. If student does not indicate the next
group, say “Which group comes next?” Pause for the student to indicate.
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Question #14: SORTING Scoring

Observe how the student responds by recording the number of correct groups that the student
makes when sorting. For example: if a student places 3 red blocks in a group and 6 blue blocks
with 1 red block in a group they would have 1 group with no errors. Mark incorrect, skipped
responses, or discontinued items with a line to indicate no score, and leave the correct
responses unmarked. Record student performance according to the provided rubric.

Criteria
Score Performance Level
The student can sort:
No Response 0 points No Response

Entry: Well Below Entry

0 groups without errors 1 point Exit: Far Below Exit

1 group without errors 2 points En;;ﬁ:AVT/ZLo;ecECVgEi?:W
2 groups without errors 3 points Er;:x Ilg/leelzf/j E)r:i'iry

3 groups without errors 4 points E)I(Ei:}rAygszz\éiiigtg(it
4 groups without errors 5 points Entry: Well Above Entry

Exit: Meets Exit

4 groups without errors and
correctly orders the sorts from 6 points
least to most

Entry: Far Above Entry
Exit: Above Exit

MATERIALS SAMPLE RECORD OF RESPONSE

Two sets of 10 manipulatives: one

of 3 with the same attributeand 7 | part A Sort 1: Group1  Group 2
with a different attribute, and one Part A Sort2: Groupl Group 2

of 4 wi.th the.same attrib.ute and 6 PartB: Groupl Group2 -G 3 Gre 4
with a different attribute
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APPENDIX A: ACCOMMODATIONS

Pre-Kindergarten Entry and Exit Profile outlines various accommodated directions built into the
assessment and additional resources and accommodations to meet students’ needs to better
demonstrate their knowledge. See the Utah Accessibility, Accommodations, and Participation
Policy for detailed descriptions of each resource and accommodation.

Resources Available for all Students on the PEEP

Resource/Universal

Deliver Description
Tools y P
Alternate Locally In some circumstances, distractions can be reduced
location/Minimized | arranged by altering the location in which an individual
Distractions student interacts with instructional materials or test
content.
AAC/Assistive Locally AAC devices are augmentative and alternative
Communication provided communication (AAC) devices that help people with
Devices speech or language impairments communicate. AAC

devices can be tablets, laptops, handheld devices,
picture boards, or speech generating devices (SGD).
TAs are permitted to assist students with navigating
to appropriate pages on the student’s AAC device.

Adaptive Locally Adaptive or special furniture (like seating devices or
equipment provided slant boards/wedges) can be used for better
posture, minimized eye strain, and improved work
surfaces during instruction or assessment. Special
lighting may also be used.

Breaks Locally Breaks may be given if needed.
provided
Change order of Locally TA may reorganize the sequence in which students
activities provided encounter items but not reorder questions within
the item.
Color Adjustments Locally Students with visual needs may benefit from color
provided contrast adjustments. TA may print student
materials to improve text perception such as white
on black.
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Allowable Accommodations for Students with an IEP or 504 Plan on the PEEP

Accommodation Delivery Description
Assistive Locally provided A device, software, or equipment to help students
Technology navigate their educational environment independently.

Contact USBE for further guidance on using assistive
technology for the PEEP. Contact Tracy Gooley
(tracy.gooley@schools.utah.gov)

Braille Must be ordered Braille copies of student materials are available in un-
through USBE. contracted UEB Math and Nemeth Math codes.
Contact Tracy Braille materials include tactile graphics on items where
Gooley applicable.

(tracy.gooley@sc
hools.utah.gov)

Tactile Locally provided A physical object that a student can touch, hold, move, or
Manipulatives arrange (such as blocks, counters, or shapes) in place of
printed student materials.

Large print Locally provided Students with visual impairments or other print
paper disabilities may need assistance viewing content. Any
student materials can be enlarged as much as needed.

Sign language Locally provided Some students who are deaf or hard of hearing may need
assistance accessing assessment content. Access for
these students can be provided through American Sign
Language (ASL) interpretation.
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APPENDIX B: STUDENT SCORING SHEET

Student Name:

Test Administrator Name:

Date: Assessment Administration: Exit
Question Student Response Score Point
Question #1 No response
RHYMING frog star goat sock house /6
Question #2 Part A: pencil table children No response
SYLLABLES banana computer /6
No response
Part B: tooth book door cat shoe /g
Question #3 No response
FIRST SOUNDS /d/ /1 el Is/ Ik 6
Question #4 SACBTP Consonants:
LETTER NAMES K OJLFD No response
MREGZH o, (6.,
NVQIl WX Vowels:
Uy No response
*Consonants: out of 21; Vowels: out of 5 /6
Question #5 SACBTUP Consonants:
LETTER SOUNDS KOJLFD No response
MREGZH e, (6.,
NVQIl WX Vowels:
Uy No response
*Consonants: out of 21; Vowels: out of 5 /6
Question #6 Part A: square circle triangle No response
SHAPES rectangle rhombus /6
Part B: 4 sides 3 sides No response
2 long sides 3 corners

Part C: same/different

/6
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Question #7
NUMBER ORDER

4 5 10 9 13

No response

/6

Question #8
ROTE COUNTING

1 2 3 4 5 6 7 8 9 10
11 12 13 14 15 16 17 18 19 20
21 22 23 24 25 26 27 28 29 30

No response

/6

Question #9
LISTENING

responds but does not follow;

partial 1-step; 1-step direction;
2-step out of order; 2-step direction;
3-step out of order; 3-step direction

No response

/6

Question #10
SPEAKING

Student response:

#ofWords: 1 2 3 4 5 6+

No response

/6

Question #11
DIRECTIONALITY

orients book correctly, starts reading,

No response

reading direction, return sweep, page turn /5

Question #12 Part A: One-to-One Correspondence: One-to-One

COUNTING & 1234 Correspondence

CARDINALITY Cardinality: 4 No response

Written Numeral /6
Part B: One_to_one Correspondence: -----------------------------------

1234567 8 Cardinality

Cardinality: 8 No response
Written Numeral /6

Part C: One-to-One Correspondence:
123456789 10 11
Cardinality: 11
Written Numeral

Written Numeral
No response

/6

Question #13
PATTERNS

identify  duplicate extend create

No response

/5

Question #14
SORTING

Part A: Sort 1: Group1l Group 2
Sort 2: Group1l Group?2

Part B: Group 1 Group 2 Group3 Group4

No response

/6
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APPENDIX C: PARENT QUESTIONNAIRE
AT PRE-KINDERGARTEN ENTRY

Student’s Name:

Question 1 Did your child participate in an on-line preschool program when they were
three years old?

Yes. Enter name

No

Question 2: Did your child participate in preschool when they were three years old?

Yes No. If no, stop here.

Question 3: What type of program? (Select all that apply)
Childcare center
Home-based childcare provider
Other care setting
District or Charter preschool
Co-op preschool

Other preschool setting

Question 4: How long did they attend? (Select one)
12 months
9 months (school year)

less than 9 months

Question 5: How many times per week did they attend? (Select one)
4-5 days a week
2-3 days a week

Fewer than 2 days a week

Question 6: How many hours per session did they attend? (Select one)
Full day (more than 4 hours)
Half day (2-4 hours)




49

L

Thank you for
elping children succeed!




P LAl O
-

1896
77

Utah State Board of Education
250 East 500 South
P.O. Box 144200

Salt Lake City, UT 84114-4200

Molly Hart, Ed.D.
State Superintendent of Public Instruction

https://www.schools.utah.gov



	Utah State Board of Education 250 East 500 South
	UTAH STATE
	BOARD OF
	EDUCATION
	250 East 500 South, P. O. Box 144200, Salt Lake City, UT 84114-4200
	TABLE OF CONTENTS
	● Read and understand all the information in this PEEP Test Administration Manual.
	● Work with school administrators and parents of students to establish a testing schedule for the Individual and Classroom Profiles.
	Students who are orthopedically impaired:
	Enlarge and cut the shapes apart for the student to use when indicating or tactile manipulatives in place of paper shapes.
	Students who are blind or visually impaired:
	Use brailled Student Materials #7 or tactile manipulatives.
	● “Put the block on the table.”
	● “Hand me a crayon.”
	● “Sit at the table.”
	● “Pick up the animal that makes a ‘moo’ sound.”
	● "Wave to a friend, then find your spot on the rug."
	● “Push in your chair, then clean up the toys.”
	● “Put the block in the basket, then bring me your crayons.”
	● “Touch your nose, then clap your hands.”
	● “Put the markers in the cup, put the scissors in the basket, and then throw away your trash."
	● “Touch your head, clap your hands, and then jump once.”
	● "Take a deep breath, blow it out, and then say, 'Ahhh'."
	● "Put your paintbrush in the water, put your smock on the hook, and then wash your hands."
	● “Tell me about what you’re making/playing with/building.”
	● “Why did you choose to play with that?”
	● “How did you make that?”
	● “Tell me about your game/toy/building.”

	Resources Available for all Students on the PEEP
	Allowable Accommodations for Students with an IEP or 504 Plan on the PEEP






Accessibility Report





		Filename: 

		PEEP TAM revised June 2026.pdf









		Report created by: 

		



		Organization: 

		







[Enter personal and organization information through the Preferences > Identity dialog.]



Summary



The checker found no problems in this document.





		Needs manual check: 0



		Passed manually: 2



		Failed manually: 0



		Skipped: 4



		Passed: 26



		Failed: 0







Detailed Report





		Document





		Rule Name		Status		Description



		Accessibility permission flag		Passed		Accessibility permission flag must be set



		Image-only PDF		Passed		Document is not image-only PDF



		Tagged PDF		Passed		Document is tagged PDF



		Logical Reading Order		Passed manually		Document structure provides a logical reading order



		Primary language		Passed		Text language is specified



		Title		Passed		Document title is showing in title bar



		Bookmarks		Passed		Bookmarks are present in large documents



		Color contrast		Passed manually		Document has appropriate color contrast



		Page Content





		Rule Name		Status		Description



		Tagged content		Skipped		All page content is tagged



		Tagged annotations		Passed		All annotations are tagged



		Tab order		Passed		Tab order is consistent with structure order



		Character encoding		Passed		Reliable character encoding is provided



		Tagged multimedia		Passed		All multimedia objects are tagged



		Screen flicker		Passed		Page will not cause screen flicker



		Scripts		Passed		No inaccessible scripts



		Timed responses		Passed		Page does not require timed responses



		Navigation links		Passed		Navigation links are not repetitive



		Forms





		Rule Name		Status		Description



		Tagged form fields		Passed		All form fields are tagged



		Field descriptions		Passed		All form fields have description



		Alternate Text





		Rule Name		Status		Description



		Figures alternate text		Passed		Figures require alternate text



		Nested alternate text		Passed		Alternate text that will never be read



		Associated with content		Passed		Alternate text must be associated with some content



		Hides annotation		Passed		Alternate text should not hide annotation



		Other elements alternate text		Skipped		Other elements that require alternate text



		Tables





		Rule Name		Status		Description



		Rows		Passed		TR must be a child of Table, THead, TBody, or TFoot



		TH and TD		Passed		TH and TD must be children of TR



		Headers		Passed		Tables should have headers



		Regularity		Skipped		Tables must contain the same number of columns in each row and rows in each column



		Summary		Skipped		Tables must have a summary



		Lists





		Rule Name		Status		Description



		List items		Passed		LI must be a child of L



		Lbl and LBody		Passed		Lbl and LBody must be children of LI



		Headings





		Rule Name		Status		Description



		Appropriate nesting		Passed		Appropriate nesting










Back to Top



